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ABSTRACT

An increasingly common form of assignment writing in higher year under-
graduate courses is for students to read a journal article and to critically analyse
the content. This genre of the journal article review, or ‘Evaluative Account’ as it
is referred to in this paper, has received only minimal attention from academic
literacy researchers, yet this genre causes confusion for both English speaking
background and non-English speaking background students. This paper gives a
provisional description of the Evaluative Account genre as it is realised in under-
graduate teacher education. It also aims to contribute a contextually informed
linguistic description of what is valued as analysis in successful student writing.
The data are 14 third-year education students’ Evaluative Accounts as well as
interviews with the students’ tutors and the tutors’ commentary on the students’
texts. Appraisal theory (Martin 2000, White 2001), in particular the sub-system of
APPRECIATION, provides the tool for investigating how some students interpreted
the task of analysis. The text analysis shows that seven of the 14 students misunder-
stood the terms ‘review’ and ‘critically analyse’. These findings have relevance for
academic literacy practitioners who attempt to make the textual practices of a
discipline more transparent to students and their teachers.

Introduction
It is common knowledge amongst academic literacy practitioners and researchers
that the textual practices of the disciplines are not transparent to students
entering university. Both non-English speaking background (NESB) and
English speaking background (ESB) students need to come to terms with
the unfamiliar culture of the university and the discipline-specific textual
practices which are shaped and influenced by the various disciplinary con-
texts (Ballard and Clanchy 1988; Bizzell 1992; Chanock 1994). As Hyland
and Hamp-Lyons (2002) have pointed out, there has also been increasing
recognition amongst tertiary literacy practitioners that students at all stages
of their degrees would benefit from a greater understanding of the social
and rhetorical dimensions of academic writing. With the absence of any such
support or intervention, the process of learning a discipline’s textual practices
can be for many students a process of trial and error (Baldauf 1997).
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In a recent longitudinal study of undergraduate education students’
writing, these well-established understandings held by academic literacy
practitioners were re-confirmed (Woodward-Kron 2002a). In the students’
third year of study, the students were required to write an unfamiliar genre,
a journal article review, or ‘Evaluative Account’ as it is referred to in this
paper. The major problems with the students’ assignments were misunder-
standings about the genre’s social purpose as well as the related issue of 
the explicit critical analysis dimension of the task. Anecdotal evidence from
lecturers and learning-support practitioners suggests that the problems
experienced by the education students with this genre are not uncommon.
However, the journal article review has received only minimal attention
from academic literacy researchers. The purpose of this paper is, therefore,
to contribute to understandings of academic learner genres by providing a
contextually informed description of the Evaluative Account. It also aims to
contribute an accessible linguistic description of what is valued as analysis in
education students’ writing.

Critical analysis as a valued textual practice
The phrase ‘critical analysis’ frequently appears in documents relating to 
students’ writing, such as course outlines and essay-writing guides as a criterion
of successful writing (for example, Clanchy and Ballard 1981; James et al
1995; Germov 2000). However, the concept of critical analysis, and the
related concept of critical thinking, are a constant cause of confusion for
students (Farrell et al 1997), while for lecturers, these concepts are often
notoriously difficult to explain (Bizzell 1992; James et al 1995; Farrell et al
1997). In course outlines, the term ‘critical analysis’ is often used inter-
changeably with the terms ‘analysis’ and ‘critical thinking’, and, as Hare (1999)
argues, any account of critical analysis needs to consider the social practices
and values of the disciplinary context in which the students are writing. The
account of critical analysis in successful writing in this paper comes from
the disciplinary context of undergraduate teacher education. It extends the
work of Woodward-Kron (2002b), and it is similarly informed by interviews
with the students’ tutors, the students’ writing and the tutors’ commentary
on the students’ assignments. In this paper the term ‘critical analysis’ is used
as a superordinate term for critical thinking and analysis, reflecting the 
participants’ usage.

Context of the study and data
This study is part of a larger longitudinal study into undergraduate education
students’ writing development undertaken between 1991 and 2001 at a
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Faculty of Education at one Australian university. In the longitudinal study,
first-, second- and third-year texts of 14 students were selected from a larger
cohort of 46 students. The selection of the 14 students was determined by the
students’ completion of three years of the degree, their participation in inter-
views conducted as part of the study and the grades awarded. Assignments
from a range of grades were collected so as to allow for comparisons between
grades. Potential marker discrepancy was taken into account by selecting
assignments that had been marked by different tutors. The 14 participants
were ESB students, and at least six of these students were mature age.

The main data for this paper are the 14 students’ Evaluative Accounts
written in their third year of study. Table 1 shows the assignment task as
well as the number of texts in each grade range. The grading scale is: Pass =
50% – 64% (P); Credit = 65% – 74% (C); Distinction = 75% – 84% (D);
High Distinction = 85% – 100% (HD).

Table 1: Instructions to students, and grades assigned

Assignment Task No of 
Assignments and Grade

Semester 2, April 2001, Journal article review: P C D HD
Select a recent (ie 1998+) journal article relevant to the 6 3 3 2
main lecture schedule. Briefly summarise the main points 
of the article then critically analyse the content in terms 
of your wider reading and participation in lectures and 
tutorials generally.

The 14 assignments are supplemented by data from interviews conducted
with five of the students’ tutors over the three years of the study, as well the
tutors’ written comments on the students’ texts. The term ‘tutor’ is preferred
to ‘lecturer’ in this study as the participants taught in the tutorials where the
assignment data were collected. However, all the tutors were experienced
academics and lectured in the courses. Due to space constraints the interviews,
and contextual data which inform the textual analysis, have not been included.

Theoretical framework
Genre theory as developed by Martin (Martin 1985, 1992) and colleagues (for
example, Christie 1987; Martin et al 1987) provided the main theoretical
framework for establishing a description of Evaluative Accounts. Genre theory
is an extension of register theory, which was developed within the frame-
work of systemic functional linguistics (Halliday 1994). While register is
concerned with the contextual variables of field (institutional activity), tenor
(social interaction), and mode (medium of communication), genre theory
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differs in the emphasis it places on social purpose as a variable (Martin et al
1987). Genres are defined as ‘staged, goal-oriented social processes’ (for
example, Martin 1998: 412), which are realised through the register variables
of field, tenor and mode. These in turn are realised through the language
metafunctions of experiential, interpersonal and textual meanings. Appraisal
theory (Martin 2000; White 2001) is used in this study to investigate how
some students interpreted the task of ‘critically analyse’. Appraisal theory 
has been developed within the systemic functional framework to explore
interpersonal meanings beyond the clause rank systems of MOOD and
MODALITY. As in systemic functional linguistics, the linguistic resources
which construe evaluation in language are expressed in Appraisal theory as a
series of systems from which speakers and writers choose to express emotions,
judge behaviour and so on. A more detailed account of Appraisal theory,
particularly the sub-system of APPRECIATION, is incorporated in the discussion
of the students’ texts.

The Evaluative Account genre: Description and application
In order to investigate the students’ assignments, it was necessary to analyse
the genre, identifying its social purpose and its schematic structure. The
description of the genre was informed by research into summaries by Drury
(1991), literature reviews by Hood (2001), and analysis of the 14 texts and
comparisons with similar texts. In addition, the tutors’ commentary on the
students’ texts, interview data with the tutors (Woodward-Kron 2002a), and
writing guidelines in the students’ course outline provided valuable insights
for identifying the genre’s social purpose and schematic stages.

The assignment question required students to select a recent journal article
on teaching and learning, summarise the main points, then critically analyse
the content in terms of the students’ wider reading and course content. Since
the task involved reporting the content of another text, making connections
with related theories and practices, as well as evaluating the implications of
the research, the genre is referred to in this study as an Evaluative Account.
Another form of Evaluative Account is a book review, in which the contribution
of one author to disciplinary knowledge is evaluated by another author. The
social purpose is therefore to pass judgment on new contributions to disci-
plinary knowledge, and to make the new knowledge and the judgment
available to the discourse community. In a learning context, however, the
social purpose of an Evaluative Account from the tutors’ perspective is to
encourage the students to make links between the content of the article and
to related theories, and to assess any implications of the research for classroom
practice. Furthermore, according to the tutors, the purpose of the Evaluative
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Account was to introduce the students to primary research through reading
and disciplinary knowledge building practices.

The schematic stages of the Evaluative Account are provisionally described
as follows:

Evaluative Account

Schematic structure Sub-stages

[Orientation]^ Rationale, Preview, Definition
Summary of Article^ Summary of the article
Analysis of Article^ Point, Elaboration, [Implications]
Implications Point, Elaboration, Recommendation

Note: The symbol ^ means that the element to the left precedes the following element; square
brackets [ ] indicate an optional stage.

The Orientation provides a rationale for the choice of the article, a preview
of the Evaluative Account, and any definitions of significant terminology.
The Summary of the Article stage provides a comprehensive summary of
the journal article. This is followed by the Analysis of the Article stage. This
stage can consist of one or numerous paragraphs with a Point, Elaboration
structure. The sub-stage ‘Point’ refers to the main idea in the paragraph,
while the Elaboration stage provides supporting evidence for the Point in
the form of an explanation, an example, and/or a citation. This stage can
include a micro Implications sub-stage in which specific implications of the
theory or point in question are noted.

The final schematic stage is the Implications. The tutors’ comments on
the students’ texts suggest that the Implications stage is an obligatory stage
of the genre in which the students should consider the broader implications
of the theory for classroom practice. The Implications stage also functions as
the conclusion to the Evaluative Account. For example, see Text 1.

The 14 student texts were analysed for schematic structure according to
the description of the Evaluation Account genre. In the coding process, it was
necessary to identify stages in students’ texts that only superficially fulfilled
the purpose of the stage. For example, if stages were too brief, only indirectly
related to the task, or repetitive, these stages were coded in inverted commas,
for example, “SUMMARY”. This procedure was particularly important for the
Analysis of the Article stage, where it became necessary to identify and 
distinguish the ways in which students interpreted the task of ‘analysis’. For
this reason, additional commentary was added to the schematic structure
analysis. This includes: ‘comment on research process’, ‘link to related
research’, ‘link to related theory’, and ‘comment on article’ (see analysis 
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Text 1*

Schematic Sub-stages Excerpt from Student 6
stage Grade: High Distinction

IMPLICATIONS Point Elaboration While it is important for students to conform to 
social norms, it is also important for them to separate
their feelings from those portrayed in a text. Not all 
texts will portray the reader’s opinions and values.

Recommendations Teachers must recognise that students’ moral values 
can hinder their comprehension of some texts.
Children must be taught to separate themselves 
from a text and recognise the values and attitudes
portrayed by the characters.Teachers must explicitly
teach comprehension.They should make children
aware of priority statement and evidence within a
text.They should also teach children to recognise 
and empathise with characters’ emotions in the 
same manner they would when dealing with real-
world experiences.This could be achieved by
conducting debates where students use information
from a text to argue an issue or present a case.
Students may be able to empathise with characters 
if they were involved in role-plays using the text to
present the characters personality.Teachers must 
use strategies that will help children acknowledge
that information in texts will not always reflect 
their moral ideology.

*Note: The student texts are unedited.

shown in Table 2). Schematic stages were coded in upper-case letters while
sub-stages were coded in regular script with initial capitals. In addition to
the schematic structure analysis, a marginally successful text was compared
with two successful texts by drawing on Appraisal theory. These texts were
also briefly compared in terms of the register variable of field and lexico-
grammatical choices in experiential meanings.

Results and discussion
THE SCHEMATIC STRUCTURE ANALYSIS

In terms of schematic structure, six of the 14 texts were only marginally suc-
cessful in developing the schematic stages of [Orientation], Summary of
Article, Analysis of Article, Implications. These were the texts of Students 
1 (Pass-), 5 (Pass-), 11 (Pass-), 12 (Pass), 13 (Credit), and 14 (Credit). A major
problem was an imbalance between the Summary stage and the Analysis of
the Article stage, with the Summary predominating and the sub-stages 
of the Analysis stage containing only minor Points with little or no
Elaboration. In the marker commentary a recurring phrase was you have
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simply summarised the article. Examples of excerpts from the students’ texts
together with their tutors’ written comments are given in Table 2.

Table 2: Schematic structure and tutor commentary on two marginally
successful texts

Schematic Structure Tutor’s written comments
with sub-stages

P STUDENT 5 (Pass-)

1* SUMMARY OF ARTICLE

2 SUMMARY OF ARTICLE

3 SUMMARY OF ARTICLE

4 “ANALYSIS” 
(comment on research process)
Point /Elaboration/Implications

5 “ANALYSIS” 
(comment on research process)
Point /Elaboration

6 “ANALYSIS” 
(implicit link to related theory)
Point /Elaboration

7 “ANALYSIS”
Point /Elaboration

8 ANALYSIS OF ARTICLE AND SUM OF

SECOND ARTICLE

(link to related research)
Point /Elaboration

9 IMPLICATIONS

P STUDENT 8 (Pass-)

1 ORIENTATION

Preview
2 SUMMARY OF ARTICLE

Summary of Background
3 “ANALYSIS”

Point
4 Definition
5 SUMMARY OF ARTICLE

Summary of Background
6 ANALYSIS

Point (link to related research)

There are a number of problems with your paper.
You have presented some aspects of the article but
have simply referred to terms in a descriptive manner,
rather than analysing the way in which the author used
them.You have written in very general terms about
motivation but have not discussed issues raised in the
article such as how levels of motivation operate over
short or long periods of time.You need to look more
closely at the article itself, before exploring other
books and journal articles that will enable you to
analyse the issues that have been raised.Your written
presentation is reasonably good, but attention needs
to be given to spelling, punctuation and references.

[MARGINAL COMMENT] Avoid point form in essays.
Explain the significance of each of these questions.

[SUMMATIVE COMMENT] Your paper does not really
address the task set for the assignment.You have
simply summarised the article, under each heading 
that had been used, without giving thought to analysis
and review.You need to look more closely at how
creativity may be defined and how it may be used 
with children.You also need to look at differences in
definitions of creativity for adults and children, as 
well as the various models that exist to encourage 
and support creativity in the classroom.Your written
presentation also needs attention – grammar,
sentence construction and overall essay construction.
Please see me.



Prospect Vol. 18, No. 2  August 2003 27

CRITICAL ANALYSIS AND THE JOURNAL ARTICLE REVIEW ASSIGNMENT

Table 2: Continued

Schematic Structure Tutor’s written comments
with sub-stages

P STUDENT 8 (Pass-)

7 SUMMARY OF ARTICLE

Summary of Background

8 ” ” ”

9 ” ” ”

10 “ANALYSIS”
Point 
(link to related research)

11 SUMMARY/ “ANALYSIS”
Summary/Point

12 SUMMARY

Summary of Methods

13 ” ” ”

14 ” ” ”

15 ” ” ”

16 “ANALYSIS”
Point 
(comment on research process)

17 SUMMARY

Summary of Findings

18 “ANALYSIS”
Point/Elaboration

19 SUMMARY

Summary of Discussion

20 IMPLICATIONS

Point

21 IMPLICATIONS

Point

22 SUMMARY

Summary of Conclusion

23 ” ” ”

*Note: The students’ paragraphs were numbered for ease of reference. For reasons of space the
stage Analysis of the Article has been abbreviated to ANALYSIS.

Another problem with some of the students’ texts concerned the ways in
which the students interpreted the tasks of ‘critically analyse’. A number of
students interpreted this task as requiring a critique of the journal article as
a text, and/or a critique of the research reported in the article. Such instances
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in the students’ texts are coded in the results as: “ANALYSIS”, ‘comment on
research process’, that is, highlighted by inverted commas. While none of
the tutors’ written commentary explicitly criticised this interpretation, the
students’ texts were criticised in general for their failure to analyse and
review the article in question. These criticisms suggest that the students’
Analysis stages were inadequate for the task. Furthermore, in the interviews
one tutor commented as follows:

I remember1, the students used to really think that critically analyse meant 
‘be critical of ’, ‘criticise’, you know. They didn’t, they sort of, they were trying
to pull it apart, with the way in which the research was conducted. And I’d
say, well, there are lots of different ways to conduct research, and there are
ways to grapple with these limitations. You can’t do everything in a research
study. And the bottom line is that people out there who know a lot more
about this subject than you or I do reviewed this for it to get into the journal
in the first place. So it must be reasonably ok. So it’s really hard for them to
come to terms with that too. Sometimes they are being asked to do things that
are beyond the scope of their experience. They would be beyond the scope of
many of the academics. [March 2001].

The tutors’ comments on critical analysis are a stark reminder that the
concept of critical analysis is a major cause of confusion for students. In genres
such as Evaluative Accounts, in which the analysis component is fore-
grounded as a schematic stage, student confusion about ‘critically analyse’
becomes particularly apparent. As Table 2 shows, the Analysis stages of
Students 5 and 8 include critiques of the article as a text and of the research
process. Such “Analysis” stages occurred in another five of the 14 texts. In
other words seven of the 14 students realised the Analysis stage of the genre
primarily as a critique of the journal article as a text. These students com-
mented on the research process, the cohesiveness and logic of the text, the
accessibility of the text to the reader and so on. Some aspects of this critique
may have been regarded as valid by the tutors. However, as a schematic
stage in the genre the tutors did not regard this as a successful review and
analysis of the concepts discussed in the journal article.

CRITICAL ANALYSIS IN ONE MARGINALLY SUCCESSFUL TEXT

In order to provide some insights into how seven of the 14 students inter-
preted the task of ‘critically analyse’, Appraisal theory (for example, Martin
2000; White 2001) is used as the tool of analysis. In Appraisal theory, the
linguistic resources for construing evaluation and opinion are referred to as the
APPRAISAL2 system. The main sub-systems are AFFECT (resources for expressing
emotion), JUDGMENT (resources for assessing behaviour) and APPRECIATION



Prospect Vol. 18, No. 2  August 2003 29

CRITICAL ANALYSIS AND THE JOURNAL ARTICLE REVIEW ASSIGNMENT

(resources for making aesthetic assessments). The most relevant aspect of
Appraisal theory for these students’ texts is the sub-system of APPRECIATION.
White (2001) describes APPRECIATION as evaluations which involve positive
or negative assessments of cultural objects and artifacts such as works of art,
texts, buildings and so on, as well as natural phenomena and processes. In
Martin’s approach to Appraisal (2000), the variables of APPRECIATION are
reaction, composition and valuation. Reaction is to do with the impact of
the text or process (for example, persuasive, boring), while composition refers
to the qualities of the text/process’s structure and complexity (for example,
argued logically, unbalanced ). The variable of valuation is the text’s or
process’s social value or significance within its social or institutional context
(for example, valid, insignificant ).

The Appreciation items are in bold script in the Analysis of the Article
stage in Student 12’s text (Text 2). Appraisal items may consist of a single
lexical item, group, or clause. The student’s choices in the APPRECIATION system
are shown in Table 3, after Martin (2000).

Text 2*

P Excerpt from Student 12’s Evaluative Account, schematic stage:
Analysis of the Article
Grade: Pass

6 Critical response to article

The journal article, Working memory capacity and strategy use, is extremely recent,
keeping in mind that information processing and memory themes are in the foremost 
it offers its audience possibly teachers, parents guidelines into the importance of their 
role to encourage students to use strategies to increase working memory.

7 Working memory capacity and strategy use is structured in a way that provides the article
with strength and value. Findings, hypotheses, conclusions are discussed through the
article by referring to other researchers recent findings which are also linked to
older relevant findings which supports the article’s argument. Findings that are not 
used also correspond with McNamarra and Scott. (Berk, 1997; Biehler, Snowman, 1990;
Travers et al, 1993; Eysenck, Keane, 1997).

8 All major issues raised by the article are extensively referenced building reliability
to the article.

9 New findings of the study that challenge previous ideas in the field of working memory,
are firstly defined, argued logically through examples and explores reasons why the
‘old, previous’ ideas are not acknowledged by the researchers.The ways in which 
findings of the research are presented produces an article that is clear, persuasive,
valid and reliable.

*Note: The student texts are unedited.



30 Prospect Vol. 18, No. 2  August 2003

ROBYN WOODWARD-KRON

Table 3: Appreciation choices in Student 12’s Analysis of the Article
schematic stage

Positive Negative

Reaction: impact extremely recent,
Reaction: quality persuasive
Composition: balance strength, argued logically,
Composition: complexity clear, extensively referenced, old, previous ideas 

(refers to) recent findings (intertextual reference)
linked to relevant findings,
(findings) correspond with …
defined

Valuation (social value) value, valid, reliable, reliability,
new findings that challenge …

In the interview excerpt, the tutor commented that ‘sometimes they [students]
are being asked to do things beyond the scope of their experience’. This
comment makes it clear that tutors do not expect responses similar to
reviewers’ comments on an academic article. It would seem, however, that
Student 12 responded to the assignment task by drawing on her experience
of learning in the university. For example, Table 3 contains several
Appreciations which would not be out of place in the marker evaluation of
a student assignment. Phrases such as clear, argued logically, and extensively
referenced are no doubt familiar to the student if not from comments on her
own work, then from marking criteria in departmental writing guidelines.
The student appraised the journal article in terms of its construction and
complexity, adopting criteria she has experienced as valued in her field of
learning. The assignment task’s emphasis on reading primary research may
have contributed to the student’s positive appreciation in the choices of recent
findings and amplification in extremely recent, as opposed to the negative
appreciation of old, previous ideas. Furthermore, choices such as valid and
reliable suggest that the student adopted the institutional and social values
of her field as she experienced them in her studies.

Critical analysis in two successful texts
As one aim of this paper is to contribute an accessible linguistic description of
what is valued as analysis in students’ writing, the Analysis of the Article
stages of two successful texts are presented as a comparison to the marginally
successful text of Student 12. These are the texts of Student 10 (D+) and
Student 7 (HD). These texts are briefly examined in terms of the system of
APPRECIATION, as well as the register variable of field and related lexico-
grammatical choices.
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One important difference between these higher scoring excerpts and
Student 12’s Analysis of the Article stage is that while evaluation is present,
there is considerably less evaluation of the journal article as a text than in
the excerpt from Student 12. These students likewise comment on the arti-
cle as a phenomenon. However, they include evaluations of phenomena to
do with learning and child development such as classroom and motivation
(examples i-ii).

i) Student 10: paragraph 4

From the article it can be seen that the traditional classroom is not as effective
[APPRECIATION: impact] a learning place as the CORI classroom.

ii) Student 10: paragraph 5

This intrinsic motivation therefore is essential [APPRECIATION: valuation] for
students to learn at their full potential.

The most significant differences between the higher scoring Analysis
stage excerpts and the lower scoring one, however, are in the realisations of
the register variable field. That is, they differ in the things and events in 
the texts. While the lower scoring excerpt focuses on the journal article, the
higher scoring texts make connections to theories and empirical research 
relevant to the article in question. The students draw on a range of linguistic
resources to make these connections, such as relational clause grammar, the
cohesive resource of reference, and logical relations realised as processes and
circumstances. In the following two excerpts from the texts of Student 10
and Student 7, the connections between issues in the text and related
empirical research or theories are in bold script.

Text 3*

Excerpt from Student 10’s Evaluative Account (Distinction+)

4 From the article it can be seen that the traditional classroom is not as effective a learning
place as the CORI classroom. Berk (1997), also examined traditional classrooms
and states that ‘the high teacher structure and lack of pupil autonomy in traditional
classrooms seems to contribute to a general decline in motivation throughout the school’
(Berk, 1997, p. 610). Therefore he would support Guthrie et al’s conclusion
about the need to use other teaching strategies which enhance students motivation 
in the school.

5 The articles’ focus and conclusions can be also seen in a study by Reglin (1993),
where he experimented with low achieving students. His conclusion complements
Guthrie et al. Reglin states that ‘the quality of task engagement and the quality of
achievement are the highest when students perceive themselves to be engaged in order to
please an authority figure, obtain reward, or escape punishment’ (Reglin, 1993, p. 78).This
intrinsic motivation therefore is essential for students to learn at their full potential.

Continued over
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Text 3 Continued

6 Coopersmith (1975) has also concluded various studies on children’s
motivation. His results show similar findings to the Guthrie et al article. He
concludes that students learn more and advance at a great rate when they have the chose
of activities and can determine the rate in which they can work at. However he did also
comment that this type of learning did not suit all students that where involved in the study.

7 The article is examining motivation as an aspect in the social learning theory.‘The social
learning theory describes how modeling, instruction from others and vicarious learning
about reinforcement and punishment impart information to the child’ (Miller, p. 233).
Motivation influences children’s learning and behaviours. According to Kelly, there are
various beliefs about motivational theories.The traditional theories of motivation which
include Skinner, Freud and Miller, ‘claims that humans need to drive, a need, a goal or a
stimulus to set them in motion’ (Kelly, 1994, p. 244).This is exactly what the article has
shown. However, according to Piaget ‘motivation for activities in intrinsic to 
the organism’ (Miller, 1993, p. 73). He would not agree with the results of the
article, about how different instruction can change children’s motivation.

8 Albert Bandura similarly studied how motivation and reinforcement influences
students behaviours. His studies were different to Guthries et al, as he focused
mainly on student behaviours, and not at different teaching strategies (Miller, 1993).
However his findings about how reinforcement and encouragement impacts students
behaviours and motivation to learn is relevant and complements the information
found in Guthrie et al article. Both comment on the type of reinforcement being a
determent of a students motivation to learn.

9 Other theories which support Guthrie et al’s ideas are Lysaght and Maslow.
According to Lysaght students will learn better and be motivated to be actively
involved in their won learning if children can set realistic goals that help them recognize
and achieve their potential. She also states that when ‘teachers help children develop a
positive self-concept and a real sense of self-worth’ (Lysaght, 1999, p. 147) they are
motivated to learn. Maslow also recognized the importance of motivation in relation to
self-concept and self-worth. He believes we should ‘use our abilities to fulfil our potential’
(Lysaght, 1999, p. 148). Both of these conclusions are seen in the article as children’s
motivation increased in the CORI classroom due to teachers providing self-directed
learning, and competence support.

*Note: The student texts are unedited.

Text 4*

Excerpt from Student 7’s Evaluative Account (High Distinction)

4 Another developmental theorist, Lev Vygotsky, includes the concept of pretend
play in cognitive development, citing pretend play as a tool in development.
He believed that pretend play, or make-believe play, created a Zone of Proximal
Development within the child, enabling them to operate at a higher cognitive level than
they might otherwise be able to (Berk, 1997). This also fits in with the ToPP referred
to in this article as, traditionally, children were tested for their level of cognitive
functioning (Clift et al, 2000) of which pretend play assists.

5 Pretend play and its effect on cognitive functioning is also a connection made
in Jerome Singer’s theory. In his studies, Singer found that children who rated highly 
on tests of pretend, or fantasy, play tended to play more, were able to concentrate on
tasks for longer and showed more self-control submitting to rules or while waiting 
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Text 4 Continued

Excerpt from Student 7’s Evaluative Account (High Distinction)

(Singer, 1973 in Garvey, 1991).This again shows that cognitive functioning is assisted by
pretend play and in reference to the article, shows a readiness to attend school.

6 Besides providing theoretical background of the tests used in this article, the wider
readings of this topic also show support for the reasoning and criticism of the structure 
of the study. The main support from the text for the study is for its use of play 
as a tool for assessment. In a study in Berk (1997), the students judged more
socially competent by their teachers were those who spent more time in socio-dramatic
(pretend) play (Burns & Brainerd, 1979, Connolly & Doyle, 1984).The teachers in this study
had made a direct link between assessing play and the cognitive benefits of play.

7 Garvey (1991) found that increases in verbal skills and language use were
evident after training in socio-dramatic (pretend) play, hence defining a cause-
effect relationship between play and cognition. Also in line with Garvey, Miller (1993)
concludes that the development of representational thought (as in pretend play) makes 
it possible to use language. Both these texts draw a clear distinction between language
development and play.

*Note: The student texts are unedited.

In these excerpts, the comparisons between related empirical research and
theoretical perspectives are construed grammatically as specific human partici-
pants reporting, saying and doing a number of research-related activities
(for example, Lev Vygotsky includes; Miller concludes; Albert Bandura studied).
Therefore in these students’ texts, disciplinary knowledge is construed as
constructed and dynamic. It is constructed by researchers and theorists, while
its dynamic and evolving dimension is evident in the acknowledgment that
researchers extend theories as well as contest them, for example, Kohlberg
extended Piaget’s studies; [Piaget] would not agree with the results of this article.

Reasoning is also prominent in the Analytical stages of the successful
texts. Explanations of why, how, under what conditions, what implications
et cetera are intrinsic aspects of analysing and explaining phenomena from a
disciplinary perspective. Some examples of deductive reasoning from these
excerpts are given below. In example (iii) reasoning is construed through
conjunctions, and in example (iv) as a relational process.

iii) Student 10: paragraphs 4 and 5

Therefore he would support Guthrie et al’s conclusion.
This intrinsic motivation therefore is essential for students to learn.

iv) Student 7: paragraph 5

This again shows that cognitive functioning is assisted by pretend play.

In summary, this brief comparative analysis of excerpts from two successful
texts and one marginally successful text provides some insights into the nature
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of analysis in the genre of Evaluative Accounts. In the Analysis of the Article
stage, the results show that making links to theories and research relevant to
the article is an important experiential component of analysis. Analysis can
also be seen to have an evaluative dimension, as evaluation of phenomena to
do with learning and child development also features in these texts.

The discourse analysis approach has shown significant differences between
the successful and less successful texts. The results show that schematic struc-
ture does play a role in successful writing, as does understanding the social
purpose of a text type. This was most clearly demonstrated in the results for
the Analysis of the Article stage of the Evaluative Account genre, in which a
significant number of students misunderstood the instructions ‘review’ and
‘critically analyse’ as these instructions were intended by their tutors.

Conclusion and implications
The findings from this investigation into the Evaluative Account genre in
undergraduate teacher education have relevance for the ways in which 
lecturers choose and explain assignments to students. For unfamiliar tasks,
the assignment’s social (or pedagogic) purpose and its generic structure need
to be seen in conjunction with each other. If the aim of an assignment task is
for students to review and analyse current research, then students need support
in conceptualising the type of text or genre that will realise that purpose.
Concrete support in this case could be provided by model texts such as
those used in the Appraisal analysis. Lecturers also need support in unpacking
for students the concept of ‘critically analyse’ and how this is realised in writing.
Again, one approach is to pinpoint linguistically where analysis is occurring
in the students’ texts. This is an area in which tertiary literacy practitioners can
fruitfully work together with subject specialists. A discourse analysis approach
is a useful means of ‘getting started’ with identifying how practices such as
analysis and applications are construed in discipline-specific writing contexts.

NOTES

1 The tutor is referring to the previous year’s assignments, as she had not yet marked
the 2001 journal article review.

2 In sytemic theory, system labels are capitalised.
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