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ABSTRACT

This paper seeks to investigate the relationship between learner factors and the
reported choice of language learning strategies (LLSs) in both an EFL context
(Japan) and an ESL context (Australia). The study used a revised version of the
Strategy Inventory for Language Learning (SILL) designed by Oxford (1990) to
ascertain the choice of LLSs and a specifically designed questionnaire to identify
learner factors. These were administered to 46 Japanese learners of English who
were, or had been, studying at language centres in Melbourne, Australia, at vary-
ing periods between 1998 and 2000. The results indicate that gender, the levels of
English proficiency, and the motivation levels of learners were the main factors
affecting the reported choice of LLSs in both contexts. These results have impli-
cations not only for communicative and task-based teaching but also for class-
room organisation.

Introduction
One of the most interesting questions in second language (L2) research is the
relationship between language-learning strategies (LLSs) and learner factors.
LLSs are ‘specific actions taken by the learners to make learning easier, faster,
more enjoyable, more self-directed, more effective, and more transferable to
new situations’ (Oxford 1990: 8). The various learner factors which have been
identified, and which may influence the choice of LLSs (Oxford 1989), are
(1) the language being learned; (2) the duration of study; (3) the degree of
awareness; (4) age; (5) sex; (6) affective variables, for example, attitudes, moti-
vation, personality characteristics; (7) learning styles; (8) aptitude; (9) career
orientation; (10) national origin; (11) language teaching methods; and (12)
task requirements.

The main focus of previous research using Oxford’s (1990) Strategy Inven-
tory for Language Learning (SILL) has been on how learner factors affect the
choice of LLSs in a single learning environment. For example, Oxford and
Nyikos (1989) and Dreyer and Oxford (1996) reported that females used a
greater number of strategies than males. Mochizuki (1999) found that English
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major students tended to use compensation, social, and metacognitive strategies
more frequently than did science major students. Oxford and Crookall (1989)
reported that high-proficiency learners tended to use a wider range of strategies
than low-proficiency learners. Park (1997) found that the more learners use
strategies, the higher their TOEFL scores. Oxford and Nyikos (1989) and
Okada, Oxford and Abo (1996) found that highly motivated students used
LLSs more often than less motivated students. Finally, Oxford, Park-Oh, Ito
and Sumrall (1993) found that high motivation and the frequent use of LLSs
significantly predicted success on a language achievement test.

Tamada (1996), on the other hand, investigated the relationship between
five learner factors (sex, language proficiency, major at university, personality,
and motivation) and the choice of LLSs in cross-cultural environments. He
administered his version of the SILL to 24 Japanese students in the first and
the eighth week of a nine-week intensive language course at a UK language
centre. The underlying assumption of this study was that students still retained
the LLSs used in Japan in the first week. It was found that sex and motivation
(both instrumental and integrative) were significant factors in the choice of
LLSs in the first week, but that only sex was significant in the eighth week.

His findings, however, need to be interpreted with caution. First, his sample
(24 subjects) was very small for the use of some statistical methods. Second, his
subjects were both highly motivated and highly proficient learners with average
TOEFL scores of approximately 550. These scores do not reflect the majority
of language learners’ English abilities. Finally, the course duration in his study
was comparatively short and may not have adequately revealed the influence
of learner factors (Skehan 1989: 91; Oxford 1993: 181).

The current study attempts to investigate the extent to which learner factors
affect the reported use of LLSs, by learners in an EFL context (Japan) and an
ESL context (Australia), after the learners have moved from Japan to Australia.
It focuses on learners with varying levels of English proficiency and whose
periods of exposure to English language learning are wider than those in
Tamada’s (1996) study.

Methodology
INSTRUMENTATION

Two main instruments for data collection were used in this study – a revised
version of Oxford’s (1990) SILL, and a specifically designed background ques-
tionnaire (BQ) to identify learner factors. The latter is reproduced in
Appendix 1. Both the SILL and the BQ were translated into Japanese for
easier and more precise comprehension by the subjects of the study.
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The revised SILL was based on Oxford’s (1990) SILL (Versions 5.1 and 7.0)
and was reorganised to accord with the 62 definitions of the LLSs in that SILL
(see Taguchi 2001). It asked Japanese learners who were, or had been studying
in Australia, about their choice of LLSs in Japan and Australia within one
survey. LLSs used in Australia were elicited first and those in Japan second.
This was because a pilot survey, using an earlier version of the current SILL
with a small group of four Japanese students who were studying in Australia,
found that it was easier for them to remember, and distinguish between, their
LLSs in Japan by reference to those they were reportedly using in Australia.
Thus, it is possible that inaccuracies in elicitation of past LLSs could be reduced
in this way.

The current BQ was based on that of Oxford (1990: 282) and was revised
to take into account the learning environment in Australia (see Appendix 1).
Eight learner factors were incorporated. These were (1) gender; (2) educational
background; (3) duration of stay in Australia: (4) duration of study at Australian
language-centres; (5) English proficiency; (6) personality; (7) other languages
previously studied, and (8) motivation.

DATA COLLECTION AND SUBJECT PROFILES

The subjects for the study were recruited using the snowball sampling method
(Cohen and Manion 1994; Robson 1993). To do this, I identified some Japanese
language-centre students and working-holiday-makers through my personal
contacts, and other contacts at two language centres in Melbourne. These were,
in turn, used as informants to identify other subjects, and this process continued
until sufficient subjects for statistical analysis were recruited. The data collection
period extended for approximately five months from January 2000. I gave
explanations and descriptions to each subject in Japanese in order to ensure
more complete comprehension of both the SILL and the BQ.

The total number of subjects was 46. The average age was 23.5 years rang-
ing from 18 to 43 years. There were 10 males (21.7 per cent) and 36 females
(78.3 per cent). They comprised 41 (89.1 per cent) language-centre students
and 5 (10.9 per cent) working-holiday-makers.

The Japanese educational backgrounds of the subjects were varied. Thirteen
(28.3 per cent) came from senior high schools (high); 12 (26.1 per cent) came
from technical and junior colleges (t and jc), and 21 (45.7 per cent) had a uni-
versity background.

The responses to the questionnaire revealed that all subjects had had expe-
rience of studying in Australian language centres. Therefore, the variable used
for data analysis focused on the duration of study at these language centres.
This varied from 1 to 24 months, and the average duration was 5.04 months.
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The subjects were divided into two groups: 20 whose average duration of study
was 1.95 months (shorter) and 26 whose average was 7.58 months (longer).

The range of English proficiency levels among the subjects varied from
‘beginner’ to ‘advanced’. Those who responded as ‘advanced’ and ‘intermediate’
were grouped as ‘high proficiency’, while those who rated their English levels
as ‘beginner’ and ‘elementary’ were grouped as ‘low proficiency’. Overall, there
were 16 high-proficiency learners (high proficiency) and 29 low-proficiency
learners (low proficiency).

Question 12 asked respondents to say how important nine different pos-
sible motivations for learning English were for them on a 5-point scale ranging
from 1 (‘very important’) to 5 (‘not important at all’). The points of the scale
were reversed for statistical analysis. The values (1–9) for each of the responses
concerning motivation from each individual learner were added and the sub-
jects were divided into two groups according to the frequency of the overall
motivation scores. There were 20 subjects in the higher category (high moti-
vation) and 22 in the lower category (low motivation). 

Questions 10 and 11, which surveyed personality traits and previously
learned languages other than English respectively, presented problems for anal-
ysis. There were doubts about the feasibility of measuring these factors, and
there were also an unsatisfactory number of responses. It was therefore decided
to omit these factors as variables in the data analysis. Finally, there were five
incorrect responses – one for proficiency (question 9) and four for motivation
(question 13) – and these were treated as missing values in the data.

DATA ANALYSIS

In analysing data from the SILL, there are some statistical matters which must
be considered. The first is the question of whether parametric or non-parametric
tests should be used. Bryman and Cramer (1997: 117) indicated conditions for
the use of parametric tests: (1) the level or scale of measurement is of equal
interval or ratio scaling; and (2) the distribution of the population scores is
normal. With regard to the first condition, this study followed Oxford (1990)
and set the criteria to assess the use of LLSs, assuming the scale as interval for
a direct comparison of the results of the present study with those of previous
research. With regard to the second condition, it seems that most of the previous
SILL studies assumed that parametric tests are appropriate and thus assume
a normal distribution of the sample population (for example, Tamada 1996;
Mochizuki 1999). On the basis of these, it was decided to follow Oxford and
proceed with parametric tests. However, because of the nature of the data and
the sample size in the current study, the results of non-parametric tests are also
provided for comparison and confirmation of the results of the parametric tests. 
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The categorisations of LLSs for the data analysis were based on Oxford’s
(1990) six strategy categorisations. These are: memory strategies for remember-
ing more effectively (memo); cognitive strategies for using mental processes
(cog); compensation strategies for compensating for missing knowledge (comp);
metacognitive strategies for organising and evaluating one’s learning (meta);
affective strategies for managing one’s emotions (affect); and social strategies
for learning with others (social).

Five learner factors were used as variables for analysis. These were differ-
ences in (1) gender; (2) educational background; (3) duration of study at lan-
guage centres; (4) English proficiency levels and (5) motivation levels.

The data were analysed, using the Statistical Package for the Social Sciences
(SPSS) Version 9.0. The data on learner factors were classified into either two
or three groups, according to the procedures described above. In order to
investigate the differences in LLSs between two groups, the statistical analysis
of the data was accomplished using the Independent-Samples T Test for para-
metric tests (t-test) and the Mann-Whitney U test (Mann-Whitney) for non-
parametric tests. When the data were divided into three groups, the One-Way
Analysis of Variance (ANOVA) for parametric tests was used and, for non-
parametric tests, the Kruskal-Wallis H test (Kruskal-Wallis) was used.

Results and discussion
The table in Appendix 2 shows internal consistency reliability for the current
SILL using Cronbach’s alpha. These values compare favourably with those in
previous studies (Park 1997; Tamada 1996; Cohen 1998).

DIFFERENCES IN GENDER AND LLSs

The data are derived from question 4 in the BQ. Table 1 confirms that there
were statistically significant gender differences in overall strategy use in Japan.
There were also significant differences between males and females in the use
of compensation and social strategies. Looking at the mean scores in Table 1,
it can be seen that female learners reported the use of a wider range of LLSs
more often than did their male counterparts in Japan. This accords with the
results of Tamada’s (1996) study.

The differences in strategy use by males and females, particularly in the
more frequent use of social and compensation strategies by females, may be
interpreted by reference to Ehrman and Oxford (1988: 260). They argue that
females tend to be superior in verbal aptitude and social orientation and thus
tend to create more opportunities for interacting with other people than do
their male counterparts. In doing so, they create more opportunities to use
English, and may thereby increase their use of compensation strategies.
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Table 1: Differences in gender and LLSs – Japan (N = 46)

overall memo cog comp meta affect social

Male (M) (n=10) 2.164 2.020 2.387 2.690 2.318 1.770 1.800
s.d. 0.581 0.680 0.748 0.847 0.620 0.655 0.834
Female (F) (n=36) 2.626 2.308 2.670 3.317 2.742 2.169 2.546
s.d. 0.465 0.582 0.565 0.534 0.648 0.634 1.010
Difference (F–M) 0.462 0.288 0.283 0.627 0.424 0.399 0.746
t-value -2.630 -1.337 -1.308 -2.870 -1.848 -1.571 -2.138
Significance p<.05 n.s. n.s. p<.01 n.s. n.s. p<.05
(t-test)
Significance p<.05 n.s. n.s. p<.05 n.s. n.s. p<.05
(Mann-Whitney)

n.s. = not sigificant, p<.05, p<.01 (2-tailed), d.f. = 44

Table 2: Differences in gender and LLSs – Australia

overall memo cog comp meta affect social

Male (M) (n=10) 3.101 2.540 3.433 3.400 3.327 2.470 3.433
s.d. 0.344 0.493 0.280 0.587 0.379 0.615 0.686
Female (F) (n=36) 3.256 3.644 3.478 3.639 3.288 2.733 3.755
s.d. 0.387 0.539 0.522 0.442 0.584 0.644 0.781
Difference (F–M) 0.155 0.104 0.045 0.239 -0.039 0.263 0.322
t-value -1.148 -0.551 -0.258 -1.406 0.201 -1.154 -1.179
Significance n.s. n.s. n.s. n.s. n.s. n.s. n.s.
(t-test)
Significance n.s. n.s. n.s. n.s. n.s. n.s. n.s.
(Mann-Whitney)

n.s. = not sigificant (2-tailed), d.f. = 44

On the other hand, as shown in Table 2, there was no statistically significant
difference between male and female strategy use in Australia. Table 2 also
indicates that the mean scores of strategy use in each of the categories in
Australia were very similar for both males and females. This may be because
these learners are able to immerse themselves in English in everyday life and
do not need actively to create opportunities to use English.

DIFFERENCES IN EDUCATIONAL BACKGROUNDS AND LLSs

The data are derived from question 6 in the BQ. Table 3 indicates that there
was no statistically significant difference among the three groups in Japan except
in the use of cognitive strategies using the parametric tests. On the other hand,
Table 4 shows that there was no statistically significant difference among the
groups in Australia.



24 Prospect Vol. 17, No. 2  August 2002

TATSUYA TAGUCHI

Table 3: Differences in educational background and LLSs – Japan (N=46)

overall memo cog comp meta affect social

High (n=13) 2.507 2.123 2.518 3.100 2.636 2.239 2.423
s.d. 0.654 0.716 0.779 0.778 0.774 0.824 1.248
t & jc (n=12) 2.322 2.050 2.306 2.975 2.311 2.025 2.264
s.d. 0.502 0.812 0.577 0.521 0.601 0.631 0.875
uni (n=21) 2.653 2.433 2.838 3.348 2.853 2.019 2.429
s.d. 0.419 0.307 0.423 0.635 0.554 0.556 0.974
F ratio 1.592 1.962 3.428 1.382 2.794 0.506 0.109
Significance n.s. n.s. p<.05 n.s. n.s. n.s. n.s.
(ANOVA)
Significance n.s. n.s. n.s. n.s. n.s. n.s. n.s.
(Kruskal-Wallis)

n.s. = not sigificant, p<.05 (2-tailed), d.f. = 2, 43

Table 4: Differences in educational background and LLSs – Australia (N=46)

overall memo cog comp meta affect social

High (n=13) 3.267 2.708 3.426 3.415 3.364 2.808 3.885
s.d. 0.470 0.717 0.576 0.462 0.629 0.827 0.650
t & jc (n=12) 3.280 2.742 3.456 3.650 3.235 2.792 3.806
s.d. 0.377 0.518 0.464 0.358 0.491 0.701 0.800
uni (n=21) 3.162 2.500 3.502 3.657 3.290 2.529 3.492
s.d. 0.327 3.70 0.439 0.543 0.536 0.447 0.800
F ratio 0.486 1.051 0.103 1.164 0.172 1.028 1.271
Significance n.s. n.s. n.s. n.s. n.s. n.s. n.s.
(ANOVA)
Significance n.s. n.s. n.s. n.s. n.s. n.s. n.s.
(Kruskal-Wallis)

n.s. = not sigificant (2-tailed), d.f. = 2, 43

The average scores in Table 3 indicate an interesting point with regard to the
LLS use by the three groups of students. Students with a university back-
ground scored the highest for all types of LLS use except for affective strategies,
and students with a Japanese senior high school background were the second
highest. The average scores by students with technical and junior college back-
grounds were the lowest. Although previous research in a Japanese learning
context (Watanabe 1990; Mochizuki 1999) indicated that students who study
English for examinations, such as entrance examinations and proficiency tests,
have higher abilities in English and use a wider range of strategies more fre-
quently, the results in this study did not support this notion. It is not clear why
this difference occurred.
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On the other hand, the average scores in Table 4 indicate that, in Australia,
the students with a university background did not always report more frequent
use of strategies than students with other educational backgrounds. The subjects
in this research all studied at language centres and were taught with similar
teaching methods based on Communicative Language Teaching approaches
commonly used in Australia (Lucantonio 1992). It seems, therefore, that similar
teaching methods may have caused students to use similar strategies. In sum-
mary, the findings suggest that, even if students have different educational back-
grounds, when they are taught English using similar teaching methods, differ-
ences in strategy use tend to disappear.

DIFFERENCES IN DURATION OF STUDY IN AUSTRALIAN LANGUAGE CENTRES
AND LLSs

The data are derived from question 8. Table 5 shows that there was no statis-
tically significant difference between the groups using both parametric and
non-parametric approaches, except for the use of compensation strategies
using parametric tests. The mean scores, however, show that students studying
for longer periods in Australia tended to use all strategies more often than
those studying for shorter periods, with the exception of compensation
strategies. This indicates that the duration of study in Australia may influence
the choice of LLSs.

Table 5: Differences in duration of study and LLSs

overall memo cog comp meta affect social

Shorter (S) (n=20) 3.174 2.605 3.387 3.755 3.200 2.565 3.533
s.d. 0.360 0.602 0.409 0.493 0.540 0.509 0.825
Longer (L) (n=26) 3.259 2.635 3.531 3.458 3.371 2.762 3.801
s.d. 0.398 0.471 0.523 0.437 0.544 0.724 0.712
Difference (L–S) 0.085 0.030 0.144 -0.297 0.171 0.197 0.268
t-value -0.750 -0.187 -1.016 2.163 -1.059 -1.032 -1.181
Significance n.s. n.s. p<.05 n.s. n.s. n.s. n.s.
(t-test)
Significance n.s. n.s. n.s. n.s. n.s. n.s. n.s.
(Mann-Whitney)

n.s. = not sigificant, p<.05 (2-tailed), d.f. = 44

Skehan (1989: 91) is of the opinion that learners need time to become familiar
with some learning strategies, and different strategies require different
amounts of time to become effective. This accords with the results of the present
study, which indicate that the duration of study in an ESL context not only
affects the type of strategy used, but also that students studying for longer
periods use LLSs more frequently than those studying for shorter periods.
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DIFFERENCES IN ENGLISH PROFICIENCY LEVELS AND LLSs

The data are derived from question 9 in the BQ. Table 6 shows that in Japan
there was a statistically significant difference between low- and high-proficiency
learners with regard to the use of memory strategies using both statistical tests.
Note that there was a difference in the significance levels in the parametric
and non-parametric tests in the use of metacognitive strategies. The reason for
this emphasis on memory strategies could be that most Japanese learners tend
to memorise vocabulary, useful expressions and grammar rules for examination
purposes. Table 7, on the other hand, indicates that in Australia there were
statistically significant differences between the two groups with regard to the
use of compensation and metacognitive strategies using both statistical tests. 

Table 6: Differences in English proficiency levels and LLSs – Japan (N=45)

overall memo cog comp meta affect social

Low proficiency 2.375 1.900 2.417 3.369 2.375 1.950 2.240
(L) (n=16)
s.d. 0.463 0.576 0.527 0.543 0.540 0.553 1.084
High proficiency 2.588 2.417 2.713 3.076 2.777 2.121 2.425
(H) (n=29)
s.d. 0.543 0.555 0.648 0.712 0.681 0.687 0.984
Difference (H–L) 0.213 0.517 0.296 -0.293 0.402 0.171 0.185
t-value -1.326 -2.953 -1.562 1.430 -2.034 -0.852 -0.585
Significance n.s. p<.01 n.s. n.s. p<.05 n.s. n.s.
(t-test)
Significance n.s. p<.01 n.s. n.s. n.s. n.s. n.s.
(Mann-Whitney)

n.s. = not sigificant, p<.05, p<.01 (2-tailed), d.f. = 43

Table 7: Differences in English proficiency levels and LLSs – Australia (N=45)

overall memo cog comp meta affect social

Low proficiency 3.151 2.444 3.300 3.925 3.068 2.606 3.563
(L) (n=16)
s.d. 0.378 0.462 0.421 0.460 0.481 0.613 1.029
High proficiency 3.262 2.728 3.566 3.407 3.414 2.697 3.759
(H) (n=29)
s.d. 0.389 0.546 0.494 0.397 0.551 0.667 0.600
Difference (H–L) 0.111 0.284 0.266 -0.518 0.346 0.091 0.196
t-value -0.922 -1.758 -1.814 3.960 -2.105 -0.447 -0.7001

Significance n.s. n.s. n.s. p<.001 p<.05 n.s. n.s.
(t-test)
Significance n.s. n.s. n.s. p<.01 p<.05 n.s. n.s.
(Mann-Whitney)

n.s. = not sigificant, p<.05, p<.01, p<.001 (2-tailed), d.f. = 43, 120.769 (using Leven’s test in the t-test)
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It is interesting to note that both in Japan and Australia, the average scores for
the six individual strategies in Tables 6 and 7 indicate that high-proficiency
learners tended to use a wider range of strategies more frequently than do
low-proficiency learners, but low-proficiency learners tended to use compen-
sation strategies more often than high-proficiency learners. This finding could
be explained as follows. Some researchers (for example, Wakamoto 1993)
refer to compensation strategies as ‘communication’ strategies. Rubin (1987:
26) distinguishes between positive and negative aspects of communication
strategies. A positive aspect is that learners actively participate in conversation
and, in so doing, develop listening and speaking skills more quickly. However,
a negative aspect is that learners may use avoidance strategies relating to pro-
duction, such as avoiding vocal communication and topics which cause diffi-
culty, and make use of gestures and simplified expressions instead. These negative
strategies may not lead directly to L2 acquisition, despite the promotion of
communication. Oxford’s (1990) SILL contains definitions of both positive
and negative aspects of learning strategies. For example, ‘If I can’t think of an
English word, I use a word or phrase that means the same thing’ (positive) and,
‘If I am speaking and cannot think of the right expression, I use gestures or
switch back to my own language momentarily’ (negative). It seems that low-
proficiency learners use both positive and negative strategies, while high-
proficiency learners tend to use mainly positive strategies because these learners
have a greater ability to deliver what they want to express in communication.
This interpretation may account for the difference between the two groups in
the use of compensation strategies in the Australian learning environment.
However, further research is needed in relation to these findings.

DIFFERENCES IN MOTIVATION LEVELS AND LLSs

The data are derived from question 12 in the BQ. Table 8 indicates that in Japan
there were statistically significant differences between students with low and
high motivation with regard to the use of cognitive, compensation, metacog-
nitive, affective, and social strategies, using both statistical tests. On the other
hand, Table 9 shows that, in Australia, there were statistically significant dif-
ferences between the groups with regard to the use of metacognitive, affective,
and social strategies. Note that in the non-parametric tests there was a statis-
tically significant difference between the groups in the use of memory strategies.
The results suggest that motivation greatly affected strategy choice in Australia
as well, but not as much as in Japan.

A point worthy of special attention is that there were statistically significant
differences between students with low and high motivation in the use of meta-
cognitive strategies in both Japan and in Australia. According to O’Malley et al
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(1985: 24), students using metacognitive strategies are essentially well-directed
learners with the ability to review their progress, accomplishment, and future
learning directions. Therefore, they become more autonomous learners. Oxford
(1990: 10) also states that, ‘self-directed students gradually gain greater confi-
dence, involvement, and proficiency’. The results of this research suggest that
metacognitive strategies are, therefore, important for successful language learn-
ing. The implication here is that teaching methodologies which enhance and
foster the use of metacognitive strategies could lead to more successful L2
acquisition.

Table 8: Differences in motivation levels and LLSs – Japan

overall memo cog comp meta affect social

Low motivation 2.199 2.075 2.253 2.905 2.309 1.800 1.850
(L) (n=20)
s.d. 0.424 0.650 0.518 0.628 0.585 0.554 0.662
High motivation 2.779 2.405 2.894 3.346 2.934 2.273 2.826
(H) (n=22)
s.d. 0.431 0.576 0.513 0.647 0.573 0.537 1.100
Difference (H–L) 0.580 0.330 0.641 0.441 0.625 0.473 0.976
t-value -4.396 -1.743 -4.021 -2.234 -3.494 -2.805 -3.5181

Significance p<.001 n.s. p<.001 p<.05 p<.01 p<.01 p<.01
(t-test)
Significance p<.001 n.s. p<.001 p<.05 p<.01 p<.01 p<.01
(Mann-Whitney)

n.s. = not sigificant, p<.05, p<.01, p<.001 (2-tailed), d.f. = 40
134.936 (using Levene’s test in the t-test)

Table 9: Differences in motivation levels and LLSs – Australia

overall memo cog comp meta affect social

Low motivation 3.049 2.515 3.370 3.565 3.127 2.465 3.250
(L) (n=20)
s.d. 0.360 0.479 0.419 0.522 0.494 0.653 0.814
High motivation 3.390 2.768 3.606 3.600 3.479 2.823 4.061
(H) (n=22)
s.d. 0.258 0.543 0.403 0.479 0.452 0.392 0.513
Difference (H–L) 0.341 0.253 0.236 0.035 0.352 0.358 0.811
t-value -3.548 -1.595 -1.861 -0.227 -2.413 -2.1271 -3.8182

Significance p<.01 n.s. n.s. n.s. p<.05 p<.05 p<.01
(t-test)
Significance p<.01 p<.05 n.s. n.s. p<.05 p<.05 p<.01
(Mann-Whitney)

n.s.= not sigificant,p<.05,p<.01 (2-tailed),d.f. = 40, 130.495, 231.496 (using Levene’s test in the t-test)
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The average scores for all strategies (Tables 7 and 8) indicate that more
motivated students tended to use all of the strategies more often than less moti-
vated students. Gardner’s (1985) comment confirms the importance of motiva-
tion in language learning:

Attitude and motivation are important because they determine the extent to which
the individuals will actively involve themselves in learning the language … The
prime determining factor is motivation. (Gardner 1985: 56)

It would seem that motivation does affect the choice of LLSs and, thus,
enhancing learner motivation could lead to enhanced L2 acquisition. However,
there are many types of motivation which have been identified (Ellis 1994;
Williams and Burden 1997), and it is not clear what kinds of motivation affect
different LLSs. It would seem that much more research is needed on the rela-
tionship between motivation and LLS choice – particularly relating to the
types of motivation.

Conclusion
This study investigated the types of learner factors affecting the choice of LLSs
in Japan and in Australia. The most influential factors were gender, English
proficiency and motivation in both contexts. Although this study had a rela-
tively small sample and the results should be interpreted with caution, the fol-
lowing implications for pedagogically useful practice may be drawn from this
research.

First, as learners advance in their L2 development, teachers should encour-
age them to avoid using compensation strategies which may have a negative
impact on vocal communication and to use those strategies which have positive
aspects. Positive strategies for vocabulary acquisition could have an important
role. Second, teachers should give more attention to learner motivation, as
motivation strongly affects the choice of LLSs and enhances strategy use. Also,
teachers might wish to take into consideration one of the motivational strategies
proposed by Dörnyei (2001: 97), which is to build learners’ confidence in
their learning abilities by teaching them various LLSs. In addition, the results
of this study indicate a strong connection between motivation levels and the
use of metacognitive strategies, which in turn leads to increased self-direction
by learners (Oxford 1990: 10). Finally, because of the differences in the use of
LLSs pertaining to gender, language proficiency and motivation, classroom
organisation and teaching materials should be designed so that learners feel
comfortable with classroom activities, teaching materials, and their ability to
use LLSs effectively.

As Nunan (1999: 172–3) indicates, many learners do not know which
strategies work best for their tasks, situations, and their characteristics in order
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to develop their communicative competence. Therefore, an important role for
teachers may be to integrate into the language classroom effective strategy teach-
ing suitable for the individual learners. However, further research designed to
understand learners’ characteristics would be needed.
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Appendix 1
BACKGROUND QUESTIONNAIRE

1 Name .........................................  2 Date .............................................

2 Age ............................................ 4 Sex ..............................................

5 Status (eg language centre student, working holiday maker, etc)

................................................................................................................

6 Previous career (please explain in detail such as undergraduate students
majoring in engineering, technical college graduate majoring in hospitality,
two years working experience as a salesperson after graduation from
university majoring in business).

................................................................................................................

................................................................................................................

7 How long have you been in Australia? If you have been staying on several
occasions, write the total number. (eg 1 year and 2 months)

................................................................................................................

................................................................................................................

8 How long have you been studying English in language centres in Australia?
If you have been studying in a few language centres, write the total number.
(eg 3 months, 1 and 2 months)

................................................................................................................

9 How do you rate your overall proficiency in English? (Tick one)

.......... Upper Advanced level – you are able to understand and to use
English perfectly or nearly perfectly with no or few mistakes.

.......... Advanced level – although there are some mistakes, you are able
to understand and use complicated English.

.......... Intermediate level – though you make mistakes frequently, you
have basis knowledge of English and are able to understand and
use English.

.......... Elementary level – you are able to understand English with some
effort in very familiar situations, and able to use English, using
words and routine expressions.

.......... Beginner level – you are not able to or nearly not able to under-
stand and use English.
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10 What kind of personality are you? (Tick one)

.......... very introverted 

.......... to some extent introverted

.......... normal

.......... to some extent extroverted

.......... very extroverted

11 What other languages have you studied? If you have, write down all
languages.

................................................................................................................

12 Why do you want to learn English? Choose a response which is true of
you from 1 through 5 below and write it beside statements 1 to 10.

1 very important

2 important

3 fair

4 not so important

5 not important at all

1 because I am interested in the language. (___)

2 because I am interested in the culture. (___)

3 because I have friends and so on who speak English. (___)

4 because I am required as a condition for graduating. (___)

5 because I want to enter universities and technical colleges. (___)

6 because I want to pass examinations for qualifications. (___)

7 because I want to work in Japan. (___)

8 because I want to work and to live in Australia. (___)

9 because I want to travel. (___)

If you have any other reasons, write them:

................................................................................................................

................................................................................................................
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Appendix 2
Values of Cronbach’s alpha

overall memo cog comp meta affect social

Japan 0.93 0.75 0.80 0.66 0.75 0.86 0.87
Australia 0.86 0.57 0.71 0.53 0.67 0.69 0.78




