
 1 

AMEP  NATIONAL  CONFERENCE  2003, 7-9 NOVEMBER 2003, GOLD COAST INS…  
 
 
 
 

SYLLABUS DESIGN FOR SCIENTISTS 
AT THE RESEARCH AND DEVELOPMENT CENTRE 

FOR OIL AND GAS TECHNOLOGY “LEMIGAS” 
ON ORAL ENGLISH COURSE IN ESP CONTEXT 

 
Djasminar Tasman 

Zulfikar Mouris 
 

ABSTRACT 
 
 
One of the main objectives of the English Course Syllabus for Scientists at the Research and 
Development Centre for Oil and Gas Technology “Lemigas” is to improve the Scientists 
Language Competence on oral skills, both speaking and listening for specific Purposes which 
they could apply at their workplace with English Native speakers who have joint programmes 
with them. What is to be taught, or what language function, this group of learners need to 
communicate in English for Specific Purposes based on the needs analysis and the placement 
test. This paper also presents some materials used in the classroom activities and what 
approach was given. 
 
 

INTRODUCTION 
 
 
LEMIGAS is one of the research centers for Oil and Gas Technology which has many 
programmes in conducting its role and function in terms of Oil and Gas Technology with 
other institutions and oil companies both national and international. Of course LEMIGAS 
needs people who are able to communicate in English very well, both oral and written, 
especially for specific purposes, in this case the LEMIGAS employees such as, geologists, 
chemists, physics and biologists who work in there must be able to speak English 
appropriately and intelligibly in the real world as they deal with native speakers, who work in 
joint programmes or projects with LEMIGAS. So English is needed to achieve productivities 
of the LEMIGAS programmes. 
 
People say that an ESP programme is always based on needs analysis. I entirely agree with 
this statement. I have read some books, ELT journals about ESP and I have run a few ESP 
courses, of course without needs analysis, we, ELT teachers will not know the learning 
destination. Morrison (1994:34) points out : “Need analysis, therefore, need to provide 
answer to two kinds of questions what language does the learner need to learn and how it can 
be most effectively  learned?” 
 
The answers of these linguistics and pedagogic questions can help ESP teachers to design the 
course for specific purposes. In this case, the course design is for English for Occupational 
Purposes (EOP) or in other words, English for scientists and the main objective of the course 
design is to solve the scientists oral skills problem encountered in the learners work  
situation. 
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As the head of LEMIGAS English language centre, I was lucky, could design any EOP 
syllabuses related to the LEMIGAS employees needs. I have been involved in ELT for 
around twenty five years. And I used to teach at AKAMIGAS (AKADEMI MINYAK DAN 
GAS BUMI) in Cepu, central Java which is a training centre for PERTAMINA OIL 
COMPANY, where ESP was needed here. 
 
In this short article I would like to share my experience with the reader that in designing a 
syllabus on EOP, we have to deal with a needs analysis of the course participants (the 
scientists at LEMIGAS), their problem in using English in their job : Difficulties in a) 
speaking – in correct grammatical sentences b) incorrect English register c) in pronunciation 
d) how to behave with cultural problem. 
 
This paper describes a brief outline of a course design on oral skills focused on the learners 
needs analysis, some materials, methodology, and classroom activities. 
 
 
 

NEED ANALYSIS FOR ORAL ENGLISH FOR SCIENTISTS 
 
 
In dealing with a need analysis for a course design in oral English for scientists employed in 
LEMIGAS, first the learners data were gathered. The data described the criteria of Mumby’s 
work. Mumby (1978:32-92) has the term Communicative needs Processors (CNP) which 
describes the learners identity and language. In this case he uses the term participant for 
learner. 
 
 

The following main points reflect some Mumby’s criteria; 
 
Age       : 26-33 

            They are geologists, biologists,  
   Chemists, physics, who graduated  
   from Universities.  

Sex       : Male and female 
Place of residence     : Jakarta 
Language background 
Mother tongue      : About four different languages 
Indonesian is the national language and is used : As the official language of 
         administration, As a means of  
         national communication 
Foreign language     : English is an international language 
         and is a target language. And the  
         Linguistic proficiency is  
         intermediate 
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Participants’ job setting 
 
In the office and field, when they do research, at meetings when they discuss about their jobs 
and at social events. As Johnson and Morrow (1981:6) point out “….By looking at the 
situation in which our student will want to use English … we shall be able to decide which 
function and notion (and which language forms associated with each) will be useful to teach” 
 
The learners data was obtained from questionnaires and interviews with heads of the projects 
at LEMIGAS and the participants too, when they took general English programmes. 
 
 
 
 

ROLE OF PARTICIPANTS 
 
 
Having discussed the learners profile of needs, the participants roles should be discussed as 
well, in order to find out what their needs are in learning language or in other words, what is 
their purpose in studying the target language ? 
 
The following dialogues help to describe their roles. 
 
When the learners do research in the field, they have to speak English face to face, using 
English functions such as request, asking for and giving factual information, greeting people, 
etc. As Johnson and Morrow (1951:5) quoting Wilkins, state : “A function is a use to which 
we put language.” 
 
They also say that people can recognize the function of a spoken utterance from the context 
of people’s expression. It might be greeting inviting, request, and suggestion. According to 
them these are  the utterance functions. For example, this is a conversation between a 
scientist and an expert (native speaker) while they are working in the area for their 
exploration activities, regarding to one of the Mobil Oil company project in Cepu, Central 
Java. 
 
 
 
 
Dialogue 1  
 
Scientst : Good morning, Mr. Sandy. How are you this morning ? 
Sandy  : Good morning, thank you, I feel better, the weather yesterday was too hot for 
    me, especially while you and Edward were organizing data you collected. 
Scientist : Yes, you are right. Well, …. After our meeting, could I see you for a few  
    minutes to talk about those collected data, as I have to write a report to my  
            division at LEMIGAS. 
Sandy  : Certainly, what time are you going to see me ? 
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Scientist : At 10 o’clock. Would it be all right with you ? 
Sandy  : That’s fine 
 
From this dialogue, the scientist has used the English function such as : 
-     Greeting : Good morning 
-      Request : Could I see you for a few minutes to talk about those collected data ? 
 
These function can be seen from the scientist’s context expression. So what Wilkins points 
out English function is really important in putting language into conversation. 
 
 
Dialogue 2  
 
This is another example of a dialogue between a researcher and a native speaker in his job 
situation at the meeting. 
 
Harris  : Good morning everybody 
Dialogues : Good morning 
(people at the meeting) 
Harris  : Shall we start our meeting ? 
(people at  the meeting)  : Yes, please do 
Harris  : Thank you for coming to the meeting. The agenda today is about the  
    following topics: 1. Human Resources 
     2. Reports 
 

        Why don’t we just go around first Ron, could we begin with you ? 
 
Ron  : Well, erm, er, as I am in charge of the base lines project, at the moment we  
    are  looking for people regarding digitizing data on maps. I wonder if we  
    could recruit new people to work on our project. 
Harris  : Well, erm, er….. How many people do you need for this job ? 
Ron  : Well, erm, er….. Four people I guess, who have geography background. 
Harris  : All, right. I can see your problem Sidik,……what’s your opinion about this ! 
Sidik  : Thomas is right. I agree with him There is a lot of work to do with mapping. 
    It is really hard to handle this job with a few  people. 
Harris  : All right. We will talk bout this with Head of the project. 
Etc  : …… 
Etc  : …… 
 
 
Dialogue 3 
 

         This is an example of a conversation at social event – in a restaurant 
 
Mike  : Did you hear that Mustofa was ill ? 
Andy  : Oh really ? What’s the matter with him ? 
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Mike   : He’s got a stomachache. He’s very sick. 
Andy  : How did he get that ? 
Mike  : he just came back from Jambi… Sumatra. And he must have eaten spicy  
    Food there like reading, sambel / chilli, like you are eating now. 
Andy  : That’s really too bad. Has he been sick for a long time ? 
Mike  : For three days. But he only went to see a doctor yesterday. 
Andy  : Why did he wait until thee days ? he should have seen a doctor as soon  
    as he arrived in Jakarta. 
Mike  : yes, I know. But luckily he is getting better now. The doctor says if he  
    Eats this kind of spicy food again this month, it will be dangerous for his  
    stomach. 
Andy  : Gee. He should be able to avoid chilli. 
 
 
From dialogue two and three, the speakers, asking for and giving factual information and 
suggestions. 
 
In connection with the three examples of the dialogues or conversations above, it can be seen 
how the second speaker has buil the responses. As a result there are exchanges of information 
between the 1st speaker and the 2nd speaker. According to Nolasco and Arthur (1987:5). “the 
purpose of conversation includes the exchanges of information, the creation and maintenance 
of social relationship, such as friendship, the negotiation of status and social roles, as well as 
deciding and carrying out joint actions.” 
 
What Nolasco and Arthur say is true, therefore, in conducting the conversation in social life, 
people must be able to know when to negotiate (to start the conversation), how to understand, 
for native speakers, only one person speaks at a time. After that speaker changes the length of 
any contribution and allows the other party to speak.  (Nolasco and Arthur, 1987). 
 
These points are very essential for the scientists in LEMIGAS to satisfy the interlocutor (s)’ 
needs in conducting the conversation. Their attitude and personality will affect the benefit of 
both parties. Basticco (1970:3) states that in speaking the scientists, “….. should have the 
following qualities required “desire to serve, patience, tact, empathy, sensitivity, 
understanding and devotion.” 
 
In addition to the discussion above, language is key for communication. Sociolinguistic 
competence is very important for learners (Canale and Swain, 1980). It is one of the four 
elements they suggest in communicative competence. They say language learning means 
learning to communicate. Therefore, by providing learners with sociolinguistic competence, 
it means enabling them to learn to use the language appropriately and intelligibly in oral 
interaction. In my opinion it is very important to bring ESP closer to communication skills. 
 
The grammatical rules relating to WH – questions are very important for asking questions 
regarding clarification in the scientists job situation. And the language  of meeting, such as, 
asking opinion, agree and disagree and responding to good and bad news at social event as 
well. 
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Participants problem in speaking 
 
In the light of what has been so far discussed, concerning a needs analysis, there is also a 
need to look at the scientists language problem and language skills they may possess. Hence, 
it will be easier for them to learn and practice in the classroom more in improving their oral 
skills. 
 
In terms of their problems, from the comments of head projects, middle management and 
people, especially native speakers, who work, or communicate with them, it is acknowledged 
that they have problems in responding to conversations, expressing their ideas and using 
English functions in polite ways. Obviously, these problems create constraints for these 
scientists in their jobs and social events. 
 
 
The following are the main problems they face in their job. 
 
1. Difficulty in speaking, eg. 

- Incorrect grammatical sentences. For example, instead  of saying, ‘The pipes have 
been installed, ’the scientists tend to say, ‘The pipes have installed. This is a serious 
grammatical mistake. He is not able to produce a passive sentence 

- Incorrect English register such as, instead of saying “Would you mind waiting for Mr. 
Husen for a few minutes, please?’ , the scientists say, ‘Please wait Mr. Husen few 
minutes’. It is very impolite way to talk with a native speaker with this type of 
English register. 

 
2. Difficulty in pronunciation in terms of. 

- Word stress / rhythm and intonation 
 
3. Difficulty in asking and giving opinions, expressing a negative opinion, agree and  

disagreeing, thus making participation in any group discussion very difficult. 
- An uncertainty as to how to be have in the language 
- How to apologize, or to make a suggestion, which makes them afraid to 

communicate. 
 
 
Those problems may result in Speech shock feelings of helplees, depression, inappropriate 
psychological attitudes that make them speak very little because they are afraid to make 
mistake. So to tackle the problem, they were sent to the LEMIGAS ENGLISH LANGUAGE 
CENTRE to take General English Course (GE) and English for Occupational Purposes 
(EOP). And before the researchers took the EOP course, if the result of the placement test 
were intermediate they would go directly to EOP course. 
 
Based on the participants role and their problem, it was easier and clearer for a course 
designer to define their needs. 
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OUTLINE COURSE DESIGN 
 
 
Course Objectives 
 

The objectives for this group of learner are as follows 
 
At the end of the course the learner is expected to be able to : 

- respond to the conversation in handling the scientists jobs; 
- ask and give opinions, agree and disagreeing with an opinion; 
- extract the content words; 
- extract the essential information; 
- produce correct pronunciation 

 
 
 

THE CONTENT OF THE COURSE 
 
 
Time Allotment : This course is run for 80 hours, twice a week, two hours per day. 
                  Each session lasts 60 minutes. 
 
 
Target level of achievement 
 
At the end of the course the learners will be able to communicate face to face in English with 
an intermediate level of command, related to their job as scientists in “LEMIGAS”: the 
purpose of the course is to prepare them for those further foreign language contacts they are 
most likely to engage in. 
 
Physical setting     
 
The place : LEMIGAS ENGLISH LANGUAGE CENTRE  (LELC). Classes at LELC are not 
too large and not too small (around 15-20). 
 
Teachers 
 
- Non-native speakers graduated from  “ TEFL and teacher training programmes or 
- from English Language Teaching Courses on ELT in the United Kingdom, USA, 
- Australia, and Indonesia. 
- Native speakers (as part-time-sometimes). 
 
Participants 
 
- Scientists and staff within the LEMIGAS institutions. 
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METHODOLOGY AND CLASSROOM ACTIVITIES 
 

 
Methodology 
 
For this EOP course the communication approach is the best approach to be used because 
based on the analysis of the target situation of the learners. Therefore most of the activities 
given in this course are task oriented activities and information Gap Activities. 
 
In role play a student is given  a role, which is within his own area of operation. In this case 
the teacher has to give particular information about his role, which he must take into account 
(Living Stone, 1983). In this approach (role play), most of the time, student’s work in pairs 
and sometimes in groups of three. In group work, they may have a certain language exercise 
to answer. In small group, teachers can give more opportunities to students to talk, so they 
can control their own talk, to direct their talk to whom ever they wish. In this situation 
teachers play a dominant role in determining the structure of classroom communication 
(Jackson, 1995). He says that teachers tend to control the topic of discussion. 
 
In information gap activities are those in which learners are provided with different lots of 
information. By sharing separate information they can complete a task (Harmer, 1993). 
 
This approach is good to encourage learners to the real communication. They are put into 
pairs in which one student is A and the other is B. In doing the activities they must be active 
asking questions. If they get information, they will be able to complete the task. 
 
 
Classroom Activities 
 

1. Classroom activities will focus on communicative competence as suggested by 
Canale and Swain (1980). They describe the element of communicative competence. 
They call it the four areas of knowledge and skills. 

 
Grammatical competence covers the mastery of the language code itself, rules of    
language such as vocabulary, word formation, sentences formation, pronunciation, 
spelling, and linguistic semantics. It deals with the literal meaning of utterances. 
 
Whereas, Richards (1985:86) states “The learner’s task was thought to be to 
”internalize” the rules needed to generate “any and   all” of the possible grammatical 
sentences of English”. He also says that the first aim in language teaching is to create 
a chance for the grammatical abilities to be built in language learners. 
 
In relation to the ideas above, Widdowson, in his book Teaching Language as 
Communication (1978) points out that according to Chomsky grammatical 
competence refers to his term ‘linguistic competence’. Widdowson (1978) in his  
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view of the nature of communication focuses on the relationship between linguistic 
systems and their communicative values in text and discourse. 
 
He focused on the communicative act and refers to usage and use. 
 
I agree with Canale and Swain, Richards, Chomsky, and Widdowson because all of 
them have the view of constructing sentences and the sentences are the unit of 
description for grammatical competence. 
 

2. Sociolinguistic competence covers the sociocultural rules of use and rules of 
discourse how utterances are produced and understood appropriately in the social 
context in which communication takes place, including role relationships, the shared 
information of the participants and the communicative purpose for their interaction. 

 
3. Discourse competence includes the mastery of how to combine grammatical forms 

and meanings to achieve the understanding of spoken or written text of individual 
message elements. Obviously, this includes both cohesion in form and coherence in 
meaning. 

 
4. Strategic competence is composed of mastery of verbal and non-verbal 

communication. It focuses on interaction, how people initiate, maintain, repair and 
redirect communication. 

 
In Hymes view (1972:281) a person who acquires communicative competence acquires both 
knowledge and ability for language use with respect to. 
 
“Whether and to what degree something is formally possible ; 
 
• Whether and to what degree something is feasible in virtue of the means of     
             Implementation available; 
• Whether and to what degree something is appropriate (adequate, happy, successful) 

in relation to a context in which it is used evaluated; 
• Whether and to what degree something is in fact done, actually perfomed and what its 

doing entails.” 
 
If we compare Hymes view of competence with Chomsky’s, we can recognize that Hymes 
view is much more comprehensive because Chomsky’s view of competence is mainly 
focused on abstract grammatical knowledge, whereas in Hymes view it is primarily 
concerned with grammatical, with respect to competence and of acceptability with respect to 
performance, Both these terms are tightly matched (Hymes,1972:281). 
 
According to Hymes(1972:282) “Competence is the most general terms for the capabilities of 
a person. Competence is dependent upon both knowledge and use. Knowledge is distinct, 
then, both from competence and from systemic possibilities.” 
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It is clear from this that competence deals with a person’s behavior or experience to send 
messages in oral communication in using knowledge of the four parameters mentioned 
above. 
 
Another linguist interested in the idea of Communicative Language Teaching (CLT) is 
Halliday. He (1970:145) points out “Linguistic ….. is concerned ….. with the description of 
speech acts or texts, since only through the study of language in use are all the functions of 
language, and therefore all components of meaning, brought into focus.” 
 
After discussing the views of all the linguistics above, we can realise that Canale and Swain, 
Widdowson, Hymes and Halliday have almost the same opinion towards communicative 
competence. 
 
It is we, ELT teachers have to think about these theories of communicative competence and 
how they can be applied in the learning / teaching process in classroom activities  (Anwar, 
Dj, 1990). 
 
 

MATERIALS AND EQUIPMENT 
 

The materials were taken from real life situations. Most of them are concern with the 
teaching learning process. The materials have to encourage students to be active in the 
classroom. Lots of practice in the classroom could develop the skills needed to communicate 
in using English in an occupational situation. 
 
Material Selected 
 
The materials selected are. 
 
• Extracts of In A Deep End – speaking activities for professional people (Vicki H  
         Hollet), 
• Extracts of Person to Person Book 2 
• Extracts of Task Listening (Lesley Blundell and Jackie, 1981) 
• Extracts of The Carsat Crisis” 
• English for Science and Technology – Video Course Book (Tom, Hutchinson and  
         Andy Kenedy, 1988) 
• Teachers’ own materials. 
 
Equipment 
 
The equipments contain of  
 
- tape recorder; 
- overhead projector; 
- video; 
- listening activities were done both in the classroom and laboratory;  
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- speaking activities were done in the classroom; 
- other supplementary materials. 
 
 
Material resources 
 
The materials resources are from. 
 
- Hand – outs; 
- Cassettes; 
- Video – materials. 
 
 

SAMPLE CLASSROOM ACTIVITIES 
 
 These are sample lessons of role – play. 
 
Sample 1 (Role-Play) 
 
Objective  : Be able to speak face to in using English function “ Request and  
      Asking For “ 
Topic    : “ Asking for help “ 
Input    : A material developed by a teacher. (Unpublished material) 
Context  : A conversation take place at the office. 
Before the Main Task : Learners are asked to read the dialogue silently from the text, 
Task 1     5 minutes before practicing with their partner. 
 
The main Task  : Role-play. They are asked to work in pairs. 
Task 2 
 
Instructions  : 1. Read the dialogue silently for + 5 minutes 
      2. Practice the dialogue in pairs. Then change roles. 
      3. Practice the dialogue in pairs without looking at the text. 
      4. Write a dialogue with your own words like the model, with your  
          partner. 
 
Text sample as a model for communicative activity in doing the tasks above. 
 
Joko    : Hello, Bob  
Bob    : Hello, You look so busy. 
Joko    : Bob, are you still working on your report writing ? 
Bob    : yes, I almost finish writing it. I have just arrived from Kalimantan 
Joko    : No wonder, you are British, you don’t have problem writing in  
      English. You are very good at writing reports. Could I see your  
      report ? I would like to look at the format.  
Bob    : Certainly. And I could give you one of my previous reports. 
Joko    : Could I come to your room after lunch time. 
Bob    : Sure, no problem. 
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Joko    : You are most kind, Bob. You always help me, especially with my  
      English. 
Bob    : We should help each other, but don’t forget to bring your geology  
      data to the lab, we have to analyze it soon. 
Bob    : You’re wellcome. 
 
  
 
 
Exercise Sample for Task 3 
 
Fill in each of the blank space with the appropriate word and correct sentences, don’t look at 
your model text. (Do it with your partner). 
 
Joko    : Hello, Bob 
Bob    : Hello, You ________ so busy 
Joko    : Bob are you still ______ on _______ report writing ? 
Bob    : Yes, I almost ______ writing it. I _______ just arrived from  
      Kalimantan. 
Joko    : No wonder, you ______ British, you don’t have problem 
      “writing in English.” You are very good at writing reports. Could I  
      see your report ?  I would like to look at the format. 
Bob    : Certainly. And I could give you one of my previous report. 
Joko    : _______ I come to your room after lunch time. 
Bob    : _______ no problem. 
Joko    :You _____ most kind, Bob. You always help me, especially with  
      my English. 
Bob    : We ______ help each other, but don’t forget to bring your  
      Geology data to the lab. We  have to analyze it soon. 
Bob    : You’re wellcome. 
 
 
This task is close with linguistic competence because in this activity the students are asked to 
put correct grammar rules. As Widdowson (1978:1) points out the teaching of language 
involves developing the ability to produce correct sentences. So, grammar rules are the basic 
knowledge to be applied in oral communication. Therefore, grammar rules and English 
functions cannot be separated in language teaching  
 
 
 
Sample 2 (Role-play) 
 
Objective  : Be able to respond to the conversation in responding to good and  
      bad news and giving suggestion. 
Topic    : Did You Hear What Happened 
      (person to person, Book 2- published Material), as a model  
      dialogue. 
Input    : A conversation takes place at social event. 
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Task    : 
 
1. Read the dialogue silently + 5 minutes; 
2. Practise the dialogue in pairs. Then change roles; 
3. Practise the dialogue in pairs again without looking at the text; 
4. Write a dialogue with your own words with a partner, using key language as in the  
          model text. 
 
 
Did You Hear What Happened ? 
 
Beth    : Did you hear that Ron was in the hospital ? 
Mimi    : Oh, really ? What’s the matter with him ? 
Beth    : He’s got a very high temperature. He’s very sick, I gather. It may  
      be cholera. 
Mimi    : Cholera, How in the world did he get ?  
Beth    : He just came back from India. He must have got it while he  
      Was there. 
Mimi    : That’s really too bad. Has he been sick for a long time ?  
Beth    : For a couple of weeks, apparently, But he only went to see the  
      Doctor on Monday. 
Mimi    : Why did he wait so long ? He should have seen the doctor earlier 
Beth    : Yes, I know. But luckily he seems to be improving. The doctors  
      say if he stays in the hospital for a few  weeks, he should be able  
      to avoid complications. 
Mimi    : Gee. I hope so. 
 
5. Tell your partner some news. Students A tells the news and Student B responds,  
 and asks the questions; 
6. Tell your partner some information about your jobs. Then change roles. 
7. Work in groups of there of there / four and suggest what might have happened in  
 the following situations. 
 
Brain Smith, Geologist who works for Husen in Remote Sensing project collapsed at 3 pm 
yesterday afternoon and had to be rushed to Pertamina Hospital. The air conditioning system 
at the laboratory was not working and temperatures was too high when he was there. 
 
 
 

EVALUATION OF THE COURSE 
 
Two types of test will be given to evaluate the learners’ competence and performance. They 
are: 
 
1. Progress Test / Formative Test. This test is given at the middle of the course duration. 

It is aimed to check on learners progress in learning particular elements of the course. 
(Harrison, 1983). Of course with this test, we can see the learners weak areas of  
problems. So we can give them remedial work / task to over come their problems. 
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2.     Achievement Test / Summative Test. This test is given at the end of the course. It is 

aimed to look back over period of  whole course in relation to the learners achievement 
(Harrison,1983). 

 
If the learners pass the achievement, they will get a certificate, signed by the Director of 
LEMIGAS and the tutor. If they fail, they have to repeat. 
 
The purpose of evaluation is to collect information about the whole programme of the course 
whether the course programme is effective and relevant to the learner’s needs and the 
institution. According to Mackay and Palmer (1981:107) there are to types of evaluation. 
 
1. Formative Evaluation. It deals with information and feedback during the development 

of the programme in the terms of content, organization, strategies and techniques. 
 
2. Summative Evaluation. It provides more directed toward the wider implementation of a 

given programme in other words, with completed programmes.  
 
By evaluating the course, we can see whether the course needs any development or not. 
To evaluate the oral English Course for Scientist in LEMIGAS a questionnaire is given to 
every student at the end of the course. 
 
 

CONCLUSION 
 

 
As conclusion, the project management, the participants and the tutors felt satisfactory about 
the course. The participants enjoyed most if the activities are given in the class, especially 
when they were given roles. The methodology chosen above, based on role play is very 
reasonable to achieve the learners objectives in developing their language skills, as they are 
expected to use English language functions in a such a real life situation. According to Revell 
(1979) role play can create motivation for the students as the student can recognize soon the 
application of role to real life outside the classroom. Ur (1981) says that the speech in role-
play describes genuine discourse and content of the activities and the methodology given in 
the classroom should take account of the students real life needs. 
 
In this approach, the learners much of the time are dealing with listening and speaking (oral 
interaction), whereas reading and writing are two other skills to support listening and 
speaking activities. 
 
Needs analysis, outline of course design, methodology, materials classroom activities, and 
evaluation cannot be separated from each other in designing a course for this group of 
learners (scientists). The scientists learn a language for a certain purpose as they want to use 
it in the situation they require to perform in the real language needs, in this case, in the 
scientists job situation. 
 
This course design is used to give the scientists a lot of practice in developing their oral 
skills. Overall, the course was good 
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